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PART | - ELIGIBILITY CERTIFICATION 12C0¢

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 1200t

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 7 Elementary schools (includes&-
(per district designation): 4 Middle/Junior high schools

5 High schools
5 K-12 schools
21 Total schools in district

2. District per-pupil expenditure: 6152
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssHocated: Small city or town in a rural area

4. Number of years the principal has been in her/bgtipn at this schoc 9

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 0 0 0

K 66 50 116 7 0 0 0

1 39 47 86 8 0 0 0

2 42 51 93 9 0 0 0

3 41 46 87 10 0 0 0

4 44 43 87 11 0 0 0

5 40 43 83 12 0 0 0

Total in Applying School: 552



12C0O5

6. Racial/ethnic composition of the schc 1% American Indian or Alaska Native

1% Asian

1 % Black or African American

34 % Hispanic or Latino
0 % Native Hawaiian or Other Pacifislande

60 % White

3% Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 11%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until | 23
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 36
until the end of the school year.

(3) Total of all transferred students [sum Otsg
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.11
divided by total students in row (4). 7

(6) Amount in row (5) multiplied by 100. 11

552

8. Percent of English Language Learners in the schodl6%
Total number of ELL students in the school: 86
Number of non-English languages represented: 3
Specify non-English languages:

Spanish, Karen, Mandarin Chinese



12C0O5

9. Percent of students eligible for free/reduced-priceals: 63%
Total number of students who qualify: 355

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

The percent of students who qualify for free lursctses2%.

The percent of students who qualify for reducechas is 11%.

10. Percent of students receiving special educationces: 10%
Total number of students served: 52

Indicate below the number of students with disaegiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

1 Autism 0 Orthopedic Impairment

0 Deafness 5 Other Health Impaired

0 Deaf-Blindness 10 Specific Learning Disability

5 Emotional Disturbance 30 Speech or Language Impairment

2 Hearing Impairment 0 Traumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmmigers in each of the categories below:

Number of Staff
Full-Time Part-Time

Administrator(s) 2 0
Classroom teachers 25 0
Resource teachers/specialists
(e.g, reading specialist, media specialist, art/muBIE teachers, et 7 2
Paraprofessionals 12 0
Support staff
(e.g., school secretaries, custodians, cafetet@saetc.) 10 1
Total number 56 3

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 22:1




12C05

13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 94% 94% 95% 94% 94%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 120t

Over the past five years, the Garnet Mesa staffcantmunity have made a concerted effort toward
school improvement. The results of these effortehed to significant achievement gains and a jpesit
and supportive learning environment. Some of talte from this collaborative effort include:

1. Making AYP for the first time ever in 2008, and thmaking AYP every year since;

2. Exceeding the state averages in 5 of 10 areasdi@, 20ter never meeting the state average in any
area in any year;

3. Continuing this growth to where Garnet Mesa excddle state average in 9 of 10 areas in 2011;

4. Students scoring proficient or advanced in readimg) math, including our at-risk subgroups, has
grown by over 20 percent over the past five years;

5. Yearly surveys of staff and parents show an ovelwingly positive attitude toward the school,
6. Number of parent volunteers has more than triplest the past five years;
7. Data is used consistently to identify and addrieesneeds of all students;

8. Staff is committed to improving its instructiondfextiveness, as well as the culture and climate
of Garnet Mesa Elementary.

These accomplishments are the result of a substamiount of commitment, sacrifice, and willingness
to change. Six years ago, Garnet Mesa Elementaa Iard working, caring staff, yet the school was
struggling in the areas of student achievementymiband climate, and overall public perceptionthfst
time, the staff of Garnet Mesa Elementary madectimemitment to create a high performing school
where every student would succeed, both academigadl socially. To accomplish this, the staff
developed its mission statement: “to provide aituatandards-based education by addressing thdsnee
of each individual student so they can reach oeedqroficient academic and social levels.” Thé sta
also adopted its “Whatever It Takes” pledge, whittiudes creating serious classroom learning
environments and collaborating to help every chdtieve his or her potential. This pledge finistith

the statement, “Finally, we pledge our intent tken&arnet Mesa a high-performing school that exceed
the state averages for academic achievement.”pl&ilge was made at a time when student achievement
had never been above the state average for angcsalbjany grade level.

Teachers identified and then focused on teachisgngial standards, rather than relying on specific
programs. Much of this work was based upon the wbiRoug Reeves. Almost half of the teachers and
administrators attended a three day conferencewelabing a true standards based curriculum, aad th
entire staff did a book study on “Making Standandsrk” by Doug Reeves. Using strategies and
philosophies from these experiences, the stafégidnsive work in defining what proficient work wdu
look like in every subject. Teachers collaboratiedely to ensure alignment within a grade and betwe
different grades. They developed pacing maps, sg@uides, and exemplars.

A continuous effort has been made to examine apteiment ways to build upon a climate and culture
where students, staff, and community work togetbdrave a great school. Our staff has developed

school wide protocols that provide a clear undeditay of what high expectations look like throughou
the school. These protocols guide achievement pisteh as the type and quality of standards based
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elements present in each classroom and the steugial the format of the weekly data teams. Thay als
give staff and students common expectations fasasech as students lining up and walking in the
hallways. Another example of this was the impleragah of a school wide behavior support plan,
“Positive Choices”, where all teachers and stafizeta consistent, respectful and caring methoguide
students. These protocols are annually reviewedeviged by the staff.

The staff of Garnet Mesa is committed to meet #wds of all students. Because of this, there are
intervention periods built into the school day whetudents gain additional time and support wigirth
academic needs. In addition, there is a “Studepo@pnity for Success” built into the lunch period,
where students are able to work on homework or@tssignments. After school programs combine staff
development with student intervention periods, withto one hundred students participating at least
twice a week. For students identified as gifted &hehted, teachers design pullout and after school
courses that are tailored to their interests aadsaof giftedness. Currently, there are G/T courses
robotics, Mandarin Chinese, and theater.

At Garnet Mesa, our staff continues to strive tpriave our service to our students. Because ofttese
are multiple opportunities for peer observationstructional feedback, and collaborative discussimm
best instructional practice. We also continue tufoon the positive relationships that build staden
confidence and self-esteem, while allowing themetch their potential.



PART IV - INDICATORS OF ACADEMIC SUCCESS 120t

1. Assessment Results;

A. The State of Colorado has determined the levigtsoficiency for reading, writing, mathematiceda
science. Annually, third through fifth grade stutdetake the state assessments in these areas. The
performance levels students may receive are: Wiaatory, Partially Proficient, Proficient, and
Advanced. The state test through last year wasdt#tle Colorado Student Assessment Program (CSAP),
while this year is a transition year to new staddaincluding the National Core Standards, so stisde

will take a transitional assessment called the Jiteomal Colorado Assessment Program (TCAP). A
standardized assessment that is given to all steidieming the year is Dynamic Indicators of Early
Literacy Skills (DIBELS), which is a reading assessit that measures a student's level on the various
components of reading. Another assessment thatda ¢p just our English Language Learners is the
Colorado English Language Assessment (CELA). Tésessment measures a student’s English language
acquisition, and is used to chart progress asasgdib guide instruction for our ELL students.

Teachers expect all of their students to reachqeott levels, as indicated on rubrics, scoringigsi and
exemplars. At a school level, teachers expectadlients to be at least proficient, and to reach for
advanced, in reading, writing, and mathematics.Iéwer grade reading, teachers endeavor to have
students meet the ‘achievement’ level of fluenclyjol is significantly higher than the actual benelnkn
An additional area that is being measured for fograders and up is the academic growth they have
demonstrated from the previous year. Using thisehdbe goal is for all students to have at least o
year's growth each year, with more than one yearsifudent is below grade level.

B. The performance trends in our data tables shgmificant overall growth in Reading and Mathemstic
over the past five years. These gains resulted &achool wide focus and commitment to developing a
culture of high expectations for academic achievamsing the key components of standards-based
education. In reading, the overall trend has begy positive, growing from 45% proficient and
advanced in 2007 to 74% proficient and advanc&®irl. Primary factors leading to this growth ingud
the identifying and mapping of the essential skidisreading from kindergarten through fifth grades
along with the development of rubrics and scoringlgs that clearly show teachers and students the
expectations for each essential skill. Just as rtapbhas been the corresponding regular colleetiah
sharing of data within grade levels regarding sttideastery of reading skills. This sharing hastted
improved instructional techniques, as teacherslagk at a teacher with higher data to see what the
have been doing. It has also led to conversatiboatehe effectiveness of programs and technicases,
well as led to the design and implementation ot#jganterventions that matches the deficits that
teachers may be seeing in some of their studerggmifar trend can be seen in math, where in 2% 5
of all students were proficient and advanced, areDil1 74% were proficient and advanced. Again,
much of this growth can be attributed to a focushenstandards, high expectations, and the usataf d
teams. The school has also built in a half-dayyesierweeks for each grade level, called Magnificen
Mondays, where different areas of the standardsggare focused on.

Another reason our scores have increased signilfyjciarour school wide focus on writing, especially
with non-fiction writing. Using research from Marmg Schmoker, and others that outlines the bensfits
non-fiction writing, all of our teachers have mameting proficient papers a priority. Writing exeihaps
are posted in each classroom, while the hallwaletimlboards have proficient writing displayed &ir

of the students, and the majority of our data tessetings are devoted to student writing achievement

While there are still achievement gaps for our sabgs, the growth these groups have made over the
past five years is substantial. For example, in728@ly 3 percent of our special education studemst®
proficient on the state reading assessment, a@dlih 26 percent were proficient. Similar growth was
also seen for ELL and Hispanic subgroups. Ourdrekreduced subgroup has significantly grown while
decreasing the achievement gap in both math awhgealrwo areas of focus that we have used to



decrease the gap have been: 1) implementatiomigbous curriculum utilizing effective teaching
strategies into every classroom; and 2) utilizatbdata teams to analyze student data weeklydardo
determine the success and needs of our studemse Btudents whose results are below proficientty wi
be provided with additional support or a differstrategy as determined by the grade level team.
Sometimes this is in the form of a specific intemi@n and other times it may be re-teaching ofskié
using a different method. If a student is showipgas below proficiency frequently, he/she will be
discussed more intensely at a grade level, anddatehool level, response to intervention (Rtletirey.
The overall philosophy of our teachers is that viled® whatever it takes to have all of our student
achieve at high levels.

2. Using Assessment Results:

Our staff uses data routinely to improve studentgomance. Annually, quarterly, weekly, and daligt
leadership and teachers assess data to deterrtenesimions and enrichment activities. Each school
year, the staff analyzes state assessment remudt® Specific, Measurable, Achievable, ResultgdDri
and Time Sensitive (SMART) goal is identified foetschool and each grade level. Throughout the year
each grade level meets weekly as an ART team (#ement and Results Team) to assess weekly data
produced from tasks and assessments that teachypoigtcomes. The ART team includes the teachkrs o
that grade level, a grade level teacher desigredede ART Leader, a literacy coach, our principat
vice principal. In these meetings discussions fasuthe data team results, what instructional esgias
were successful, students who are not proficiem vehat can be done to support their eventual
achievement. Simultaneously, we consider who iagleiell and how we can challenge or stretch
advanced performance. Interventions and strategesdetermined and put into practice, and a datetis
to revisit the data on a specific priority outcoribe grade level then decides what data to brinthao
next meeting. In the classroom, teachers assam#tyoutcomes formally on a weekly basis and
informally on a daily basis. Through the use ofregkars and rubrics students are observed and
supported throughout the school day to encourageesic achievement. Weekly tests are graded,
teachers record data, and a student who does oret goficient or above is re-taught or needs tio r@n
assignment. Students receive feedback on gradddamarare given multiple opportunities to succeed.
At staff meetings data and instructional strategiesshared with the faculty by the leadership, the
instructional coaches, and other teachers. Ingbnealtin-services based on new research and ingtnad
best practices are discussed, taught, or demoedtaad shared as needed. For example, the stdff rea
Teach Like a Champ last year, hosted a book digpus#& the Wiki, and put into practice strategies,
techniques, and a common language learned frotoable Instructional coaches from our school meet
on bi-monthly with coaches from other schools i diistrict to compare school wide data across the
district and strategies. New strategies that prediigh achievement are then shared back at ouokaho
either a staff meeting or at our grade level ARAnteneetings. For example, this year we have focused
on increased time on task reading. Data resuliaather school in our district increased oral negdi
fluency dramatically using this simple strategyrafreasing the time on task reading. Our staffoaded
with a book study and incorporation of this strgtegmediately. Our principal meets monthly with eth
principals in the district as well as the supenent and his staff to discuss data and the Isgsstirch
regarding instructional best practice to suppartisnt achievement. The principal also hosts an ART
team leader meeting monthly where the progressiof@de-level team meetings is discussed and the
district wide vision and goals are shared. For edaat our last meeting we discussed the instroati
strategy of Chunking and how our grade levels meerporating this strategy into lesson planning.

Weekly data from teachers is shared with the conityyand parents through the Tuesday Express, our
weekly folder that is sent home with informatioorfr school and graded work. Parents can and are
encouraged to log onto our online grade book Poghey@ to monitor an individual child’s performance.
Yearly the local newspaper, The Delta County Indeleat, publishes our state test scores and oubkcho
report card. At the beginning of each school y&adent data is shared with students and parenisowit
annual goal setting conferences. Achievement udsed in the major subject areas with multiple dat
points, including but not limited to CSAP, DIBELSTAR, and grade level Math, Reading, and Writing
Assessments. Goals are set for the child’s schesnl that include input from the teacher, parerd, an
child. These same goals and achievement resultgwsted during winter conferences as new data
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results are shared. When students do not respdntetgentions and instructional strategies attempt
from ART team discussions, their results are tdkethe school RTI comprised of the principal, vice
principal, a teacher from each grade level, andspecial education team. The student’s performance
again assessed on data points and additionalgitrat@nd interventions may be suggested and put int
place with a number of specific data points nansddents who do not respond to a number of difteren
strategies and interventions may be tested forigpeducation. At GMES the leadership, the teachers
the support staff, students, and parents are ipdaly assessing performance results and respotaling
the needs of our student population with instruraldoest practice.

3. Sharing Lessons L earned:

When Garnet Mesa Elementary began to see signifaadiievement gains, school district administrators
looked at our strategies, including our increaseti$ on essential standards, the use of data teanhs,
the use of instructional coaching with the useadrmbservations, and then implemented some of thes
improvement strategies district wide. At distrietél professional learning committees, our teachave
brought their experience in unwrapping standangsting exemplars, and curriculum alignment. Garnet
Mesa teachers have also been strongly involveldemévelopment of district assessments and cuincul
units across all content areas. The principal lss@esented the organization of our data teartizeto
other administrators in our district, and our fooaswriting has been shared with teachers, coaeimeks,
administrators visiting our school. At other distnmeetings, the Garnet Mesa principal has shared
information on how teachers have been given additibme to work on specific school goals. The
information shared included the setup and scheglalirour Magnificent Mondays, where teachers by
grade level rotate throughout the year in ordexditaborate. At Title | meetings, the principal st

how Title | funds were used to support the schawi'ssion toward higher student achievement. In
addition, our school improvement process was ptedeat the CASE (Colorado Association of School
Executives) at one of their breakout sessions.alltgence for this presentation was school prinsipad
district administrators from across Colorado. Thespnters were the principal and the team leadéhéo
school support team that analyzed our school, atey facilitated various school improvement efforts
with the Garnet Mesa staff. A primary strategy presd was the use of structured peer observations i
order to assist teachers on improving their insiipac New teachers from other schools have come to
observe, with their mentors, teachers at GarneaMe$ormation presented to visitors also inclutied
our school determined the essential standardsaitirrg and writing, the process in developing olrins
and exemplars, the use of data teams in our scandlthe instructional decision-making process. &om
of the focus areas for these teachers include wbgenow teachers create a culture of high expiectst
and how writing is emphasized in every area. Fnalé part of our school district’s efforts to makany
of the strategies available to more teachers athesdistrict, teachers have been videotaped, with
segments available electronically to staff acrbssdistrict.

4. Engaging Familiesand Communities:

Garnet Mesa Elementary places great value in engdge family and community members in the
student learning process. The school focus is eaticlg a welcoming, culturally responsive environine
to maximize communication and transparency in lngjdrusting relationships with parents and the
community. A number of school programs are condalttteoughout the year to encourage input and
strengthen communication between parents and tesaithplanning the students’ educational outcomes.
These events allow for teachers, parents, andisitteget to know each other better and estahlish
strong partnership to enhance student academiessicc

Outreach efforts by school administration and dtafhaintain strong links with families and the
community include a number of formal and informalgrams and events scheduled throughout the year.
As a result, Garnet Mesa has had great succesaimaiming strong parent and community participatio

in school activities. Presently, there are more #0 approved parent volunteers who donate tineg t

to assist teachers with classroom needs such asamiog learning centers, chaperoning field tripsd
tutoring students on a one-to-one basis. In additiee Garnet Mesa Back to School BBQ, which
welcomes students to the beginning of the schaami, y®ings in more than 700 parents and family
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members. The Achieving, Belonging, and Caring aubrischool assemblies are also opportunities to
invite parents in recognizing their students’ acaidegrowth. The Parent Volunteer Appreciation Teas
are also popular events that thank parents fortaantneir time to help in the classroom.

The Garnet Mesa Elementary Parent Teacher Orgamizgionsors the annual Family Holiday Craft
Night and book fairs. The PAWS school accountgbdioup holds monthly meetings to disseminate
information to parents and discuss issues pergitairstudent progress and academic success. ue to
high concentration of English Language Learneiisyamily Spanish speakers, the school organized a
Spanish PAWS school accountability group to besteyage Spanish-speaking parents.

Garnet Mesa Elementary has mobilized communityuess to enhance student learning and
achievement by maintaining strong partnerships aiga community organizations, including: Rotary
Club that supplies third grade students with diciges; Kiwanis Club that sponsors the weekly Tierri
Kid Award; One Community and Colorado State UniitgrSTEM Project that have sponsored the
Gifted and Talented Robotics program; and the WiesIelorado Migrant Rural Coalition that has
sponsored English Language Learner events.
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PART V - CURRICULUM AND INSTRUCTION 12C0¢

1. Curriculum:

The school curriculum is based upon the ColoradteSStandards, and has been aligned within each
grade level and through the grade levels for repdimiting, mathematics, science, social studies,
physical education, and music. In each area, thengéial standards have been identified and mapped f
each grade. In addition, rubrics and exemplars baea developed to ensure that there is a clear and
common understanding of the proficient expectatfonstudents. For the most part, specific programs
are used to support the teaching of the standatldsrrthan programs being the primary source of
instruction. For example, teachers may use a yaofgbrograms and strategies to help students reach
proficiency in fluency, and may or may not use ec#fic program to accomplish this. Instead, redearc
proven strategies, such as repeated readings,| chading, and sufficient time on reading independe
leveled text could be employed utilizing a varietynaterials.

For interventions, specific programs are often useduding Read Naturally, Quick Reads, and the
Reading First method. In math, teachers will lobtha standards and supplement the Saxon program
they are using as they identify gaps in skills tietd to be learned. For the other subjects, tdifeed
standards, with the pacing maps, rubrics, and eb@B)muide student learning. Teachers have the
flexibility to teach these standards in a mannat best fits their personal styles, but the leanin
outcomes are clear for all students. The staffdea®loped its curriculum through a process develdyye
Doug Reeves’ Leadership and Learning Academy. &tfiist took place upon recommendation of a
school support team that evaluated the various oasmits of the school. This process involves the
collaboration of teachers to examine the Statedst@is, determine the essential and supporting stdsd
and then developing the additional pieces that naakaligned curriculum that leads to high levels of
student achievement.

Additionally, the Garnet Mesa staff has incorpatlaaenumber of activities that have a goal of entmanc
the learning of its students. For example, Kids Eollege is a major theme at the school, and itieas
incorporated into its character education progreimmough this program, all students are introduced t
what college is and are encouraged to start thin&vout going to college, even as early as kindtrga
Kids For College events include Friday college giyr, a College Day where students pick college
courses and attend simulated college classes, allej€ Field Day at the end of the year. Another
enrichment part of the curriculum is the Gifted diadented program. Each year the coordinators and
teachers determine areas of interest for thesestsidnd develop activities and classes to megt the
needs. For example, currently there are roboticsssuand a Chinese language acquisition coursaeGar
Mesa students have also been active with Publiadrasting System’s “Super School News” program.
Finally, Garnet Mesa has piloted a scientist-ing®sce program, where a prominent college professor
comes in to work with staff and students on enhapthieir science curriculum.

Perhaps one of the most satisfying and motivatargspof the curriculum is the integration that ke

place between multiple subjects. Not only are m@gdivriting, and science or social studies integgiat

but our specials team of music, physical educatexhnology, and art also collaborate regularljhwit
classroom teachers to support and enhance theirsobyects. For example, when second grade students
study Westward Expansion, they put on a show fognga. They'll share their writing and give oral
presentation, while also performing songs learnedusic and traditional dances learned in P.E.

2. Reading/English:

Garnet Mesa Elementary uses the Spalding Methoahdieh of its early literacy program. This program
was selected because it explicitly teaches studlkatsuilding blocks of reading, and has been extig
successful in schools with similar student demogic In addition, Spalding provides intensivertiag
for teachers, allowing them to teach the methatagh level, even when just starting. The method
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follows the manual, “The Writing Road to Readingid students are taught to say and write the
phonograms that make up the majority of Englishdso6tudents practice their phonograms daily, using
direct instruction from the teacher, and then apipéyphonograms as the teacher dictates dailyisgell
words. The dictated words are practiced frequéenttyrder for students to build upon their flueneya
word recognition. In addition, the prioritized réagl standards, along with the pacing map, are tsed
determine the reading skills needed to be learhedeh grade. Comprehension is taught throughtdirec
instruction, with teachers focusing on the “I d& @o, you do” method of instruction. As a school we
strive to have students read in text 60 minutely daitheir reading level. To accomplish this, safool
uses the Accelerated Reading program, where stidehteading goals and then read books at their
levels. This has created success for students abidities, and has motivated them to become avid
readers. Additionally, there is a conscious efforiihcorporate non-fiction reading that aligns to o
science and social study curriculum. A resourcarbas been established, which has hundreds of
categorized, leveled readers covering the majofigur science and social studies topics. For stisde
below grade level, each grade provides interveatgpecific to the students’ skill deficits. Somettod
interventions utilized include Read Naturally ahd Reading First Method, as well as numerous
interventions as needed to address skill spedffiiciéncies such as letter naming fluency or deogdi

3. Mathematics:

Garnet Mesa Elementary uses the Saxon Methodsfanain math instruction. Saxon Math contains a
spiraling feature, which allows students to repdigiteee concepts and skills throughout the yeais Th
feeds from previous learning as well as helps ofteancepts a student may not have mastered #te fir
time around. This is a direct and explicit instroctmethod that also gives students plenty of iedelpnt
practice. Because of the structure and repetihah$axon provides, along with the high expectatibat
teachers have developed for student engagememtet@desa’s math scores have exceeded the state
average for the past 4 years. As students movertbgrade and beyond, teachers have determinesd gap
that Saxon has in regards to the State Standardshan supplemented their instruction to ensuae th
students have learned all of the required concépisstudents performing below grade level, Garnet
Mesa has implemented lunchtime Student Opportdioituccess (SOS) period, where students go to
either finish or get help with their math. Mathaiso periodically a topic for weekly grade levetada
(ART) teams. At these ART meetings, teachers w#imine student data to determine which students
need additional support with various conceptsné teacher’s students have performed significantly
above the others, there is a positive discussida afat strategies and techniques that teachesirng).
Students who are below proficiency are listed, thiedeachers will come up with instructional demnsi

to address their deficiencies. Depending on thdgglavel and what teachers feel would be the most
beneficial, either the student responds to a paaiigorompt as the focus, or after an assessment th
teachers may look at how students did on eachique3teachers will follow up on their data at aefat
date in order to see if deficient students haveksdithe skills they were missing. Students aboadey
level are frequently given enrichment lessons amidities, while those who qualify for the Gifteda
Talented Program have opportunities with class@saas such as Robotics. Teachers utilize document
cameras to present their math lessons and to deratendifferent concepts with manipulatives, which
adds to the engagement and motivation of stud8tuglents are also able to easily model concepts and
skills for their classmates using the document cameavhich provides engagement and deepens their
understanding.

4. Additional Curriculum Area:

The music program at Garnet Mesa Elementary isaddé@ional area that supports our mission of having
students achieve at high levels. Garnet Mesa’'sartaacher used the same method as our core teachers
to identify the music essential skills for eachdgradeveloped pacing guides for the year, and laakem
rubrics so that students can demonstrate mastexgabf skill in the music curriculum. Each day insiy

the objectives are posted in order for studentsetaware of their learning goals. At the end oheac
period, the teacher performs short formative assests to determine if the students have mastersd th
daily objective. In addition, the music teacher staglents write about the music concepts they are
learning, using the same skills, rubrics, and etgiems that the classroom teachers use. The music
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teacher also collaborates regularly with teachétfs thveir core subjects, in order to enhance arildi lau
deeper understanding of the concepts they areitgatixamples of this include first graders leagnamd
performing patriotic songs after they perform aymaout the American Revolution and second graders
singing songs of the Old West at their Pioneer aysbration. To help develop students’ understandi
and caring for the world at-large, the music teatias the kindergartners perform carols for the
community at a local business during the holidags, fourth graders sing at local nursing homes, and
working with the P.E. teacher has fifth graderdqgren songs, play instruments, and dance during a
“Tinikling” performance. During many of these petrftances, the teacher has identified specific stisden
that would benefit from having a solo or other #gigant part, and then had those students praatick
perform in front of other students or parents. Mames this is the spark that students need to gain
confidence and self-esteem that will carry on belyitre music class and help them achieve at higkidev
in their core curriculum.

5. Instructional Methods;

Garnet Mesa staff has established a culture of ériglectations for all students, with rubrics and
exemplars giving students clear targets to aimfeachers believe that all students can and widitera
their grade level expectations, and have createzhginonment that combines best first instructideta
analysis, and intervention and support for studenensure they progress satisfactorily. For exampl
when students are learning a certain writing séllistudents are expected to reach the level wihese
produce proficient work, which will then often bisplayed in the hallways. Students will receiveraxt
support when needed, while students who are reaalgtrive for advanced levels. In addition, teasher
follow the “I do, We do, You do” method of instriant throughout all of their lessons. The “l do” pon
is where the teacher demonstrates a skill, whilkihg out loud so the students can hear theirghbu
process. In the “We do” portion the teacher andestits work together through the same skill or cphce
During this piece, the teacher is performing migtiiprmative assessments in order to determine how
students are doing. In the “You do” portion, studemho have shown they are ready to practice an the
own are given an independent activity, while treckeer can work with smaller groups of students who
need additional support. Additional support is gitkerough reading intervention periods built into
schedules.

Garnet Mesa staff feels that the utilization ohtealogy to enhance learning is of vital importar€eery
teacher has a microphone which transmits theirevtsimough four speakers around the classroom.ig his
extremely beneficial for primary students learniagead, as they hear clearly and correctly theuar
phonograms that make up words. It is also benéfimiaall students in the fact that they can alwhgar
clearly the instructions, lessons, or other wolds the teacher is saying, no matter where theinate
room or how loud the teacher is speaking. Thisiés$o a greater amount of engagement and fewer
classroom management issues. Document cameragiding mounted projectors in each classroom have
also greatly enhanced the learning environmentcHexa are able to clearly give examples, can projec
picture books so that all students can easilylsedlustrations and read the words, show education
video clips, to name just ways that this technolegiances learning.

6. Professional Development:

The professional development program at Garnet Mémaentary has an emphasis on teachers learning
from teachers, whether through collaborative woitk wheir teams and coaches, from peer observations
or through data teams. The primary areas of foews been standards based education and on improving
instructional effectiveness, with additional traigiin classroom management, routines, or othesaga
needed.

Following recommendations by a school support teeryears ago, the staff gained initial standards
training by going to standards conferences, comiystandards book studies, and then beginningtstep
step implementation of a true standards basedcalu. We have continued this staff development
through the use of Magnificent Mondays, where eaebk a different grade level gets substitutes &ir h
a day in order for them to build upon their stadgdawvork. Through this effort, teams work closely to
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develop and revise rubrics and exemplars, andatsydiscuss best practices for upcoming lessons.

Along with this effort on standards has been adamu instructional effectiveness. A primary methaz
utilize is structured peer observations. With pE®servations, each year our instructional coactmek w
with our teachers to determine goals. Once theaks goe set, a schedule is organized so that eachdr
can watch master teachers. After watching a legshegn, meet with their coaches to look at ways to
implement techniques they observed into their olaastooms. This same philosophy of peer
observations has been an important element ofistriaf's new teacher mentoring program. In additio
to peer observations, teachers also receive perining through modeling by our instructional
coaches, in-services at staff meetings, and bamkes.

Another way that teachers improve their effectis=nis through their weekly grade level data team
meetings. At these ART (Achievement and Resultsne@aeetings teachers use a structured protocol to
look at their students’ data, and then share gfiede¢hat have been successful. A major benefitRof
meetings is that, with the data of each teachergoshared openly, teachers have taken joint
responsibility for all of the students in their dealevel, not just the ones in their class. Thsled to
stronger teams that truly work together for thedfi¢iof all students.

At Garnet Mesa Elementary, we believe that an gffe¢eacher is the most important factor leading t
student success, and therefore we are committeohtinually improving the instruction we provide.

7. School Leadership:

The leadership philosophy at Garnet Mesa is orshafed leadership, with a common goal of high
academic, social, and behavioral expectations.atinginistrative team consists of the principal drel t
assistant principal. One primary role of the adstmaitive team involves the development and
maintenance of a quality learning environment thimut the school. This overall learning environment
has been defined through the collaborative effirthe school staff toward a common understanding o
what high expectations look like in a variety odas, including classroom management, student watk a
engagement, and even bulletin boards. The prin@pabo responsible for ensuring quality instroretin
each classroom, and he conducts frequent teackenattions and gives instructional feedback to help
teachers improve. Another role of the principdabisietermine, along with staff and parents, piorit
funding needs. This has resulted in document casvaard projectors in every classroom, teacher FM
microphone and speaker systems in every classmaadna significant expansion of the number of books
in the library, to name a few. Garnet Mesa Elemgnitilizes data teams, called ART (Achievement and
Results Teams) that meet weekly to look at studatst. Each grade level has an ART Leader, who sets
the agenda and runs the thirty-minute meetingttias place during a planning period. Teacherseshar
their data on a predetermined area, which is usgalen as numbers of students above or below
proficiency. The team then decides what instrueti@ujustments or interventions to put in to adsires
any deficiencies. The ART team leader also rotdtaiging leadership capacity in the school. Our
School Improvement Team (SIT Team) meets peridgitalreview the progress toward our school goals
and to make suggestions or approve resources thédad to greater student achievement. The SIT
Team consists of the principal, assistant prin¢ipRT Leaders, instructional coaches, and a tedcher
outside the regular classroom. At the beginningaath school year, the entire staff examines scbl
grade level data to determine the focus and goal$hé upcoming year. At this time, the staff also
reviews the protocols, procedures, and common éxgi@as of the school, and adjustments are made as
needed. Many of our school agreements are adajedTfodd Whitaker’s philosophies. Leadership
positions are alternated, allowing for many teashermain leadership experience. The overall gbtde
school leadership is to continue to build upon leuce and climate that follows the school vision of
“Achieving, Belonging, Caring”. This is accomplighthrough the building of positive relationships
throughout the school community, and by havingleebthat all students can and will achieve at high
levels.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: {Test: Colorado Student Assesent Prograi
Edition/Publication Year: 19¢Publisher: McGraw-Hill
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Proficient/Advanced 77 78 85 80 61
Advanced 21 31 34 31 15
Number of students tested 86 93 79 88 85
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 1 0
Percent of students alternatively assessed 0 0 0 1 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient/Advanced 78 73 80 73 56
Advanced 22 24 27 20 10
Number of students tested 60 51 44 49 52

2. African American Students

Proficient/Advanced

Advanced

Number of students tested 1

3. Hispanic or Latino Students

Proficient/Advanced 62 64 60 64 46
Advanced 7 9 0 7 8
Number of students tested 29 22 15 28 26
4. Special Education Students

Proficient/Advanced 40 55 18
Advanced 0 0 0
Number of students tested 10 4 9 11 11
5. English Language L ear ner Students

Proficient/Advanced 56 58 60 44
Advanced 6 17 13 6
Number of students tested 16 12 9 15 18
6. Asian

Proficient/Advanced

Advanced

Number of students tested 0 0 2 3 0
NOTES:

12C0O5



STATE CRITERION-REFERENCED TESTS

Subject: Reading

Testing Month

SCHOOL SCORES
Proficient/Advanced

Advanced

Number of students tested

Percent of total students tested
Number of students alternatively asse:

Feb

73
1
86

100

0

Percent of students alternatively assessed 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient/Advanced
Advanced

Number of students tested

2. African American Students
Proficient/Advanced
Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient/Advanced
Advanced

Number of students tested

4. Special Education Students
Proficient/Advanced
Advanced

Number of students tested

5. English Language L ear ner Students
Proficient/Advanced
Advanced

Number of students tested

6. Asian

Proficient/Advanced
Advanced

Number of students tested
NOTES:

75
2
60

55

29

20

10

50

16

12C05

72
4
93

100

55
4
51

36

22

25

12

Feb

80
8
80

100

74
0
46

50

16

40

10

50

10

Feb

72

1

86

0 10

1

1

60

48

56

27

40

10

43

14

Grade: {Test: Colorado Student Assessment Prox
Edition/Publication Year: 19¢Publisher: McGraw-Hill

2010-2011|2009-201C| 2008-200¢ | 2007-2008& | 2006-2007
Feb

Feb

51

1

83
100

45

51

23

26

10

10

17

18

18



STATE CRITERION-REFERENCED TESTS

Subject: Mathematics
Edition/Publication Year: 19¢Publisher: McGraw-Hill

Grade: ¢ Test: Colorado Student Assessment Prox

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar
SCHOOL SCORES

Proficient/Advanced 76 84 71
Advanced 26 35 26
Number of students tested 90 77 82
Percent of total students tested 100 100 100
Number of students alternatively asse: 0 1 1
Percent of students alternatively assessed 0 1 1
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient/Advanced 68 79 62
Advanced 23 21 13
Number of students tested 47 43 45

2. African American Students
Proficient/Advanced
Advanced

Number of students tested

3. Hispanic or Latino Students

Proficient/Advanced 67 73 59
Advanced 17 9 7
Number of students tested 24 11 29

4. Special Education Students

Proficient/Advanced

Advanced

Number of students tested 5 8 7
5. English Language L ear ner Students

Proficient/Advanced 60 67
Advanced 10 13
Number of students tested 10 9 15
6. Asian

Proficient/Advanced

Advanced

Number of students tested 0 2 3
NOTES:

12C05

Mar

73
23
82
0 10
0
0

63
20
49

61
11
28

65
10
20

Mar

53

9

90
100

56

48

42

26

36

11

30

20
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: < Test: Colorado Student Assessment Paogy
Edition/Publication Year: 19¢Publisher: McGraw-Hill

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Proficient/Advanced 64 78 57 57 40
Advanced 3 6 5 0 2
Number of students tested 90 77 81 81 90
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 1 1 0 0
Percent of students alternatively assessed 0 1 1 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient/Advanced 53 67 48 49 38
Advanced 4 0 0 0 0
Number of students tested 47 43 44 49 48

2. African American Students

Proficient/Advanced

Advanced

Number of students tested 1 2

3. Hispanic or Latino Students

Proficient/Advanced 46 55 32 37 23
Advanced 0 0 0 0 0
Number of students tested 24 11 28 27 26
4. Special Education Students

Proficient/Advanced 0
Advanced 0
Number of students tested 5 8 7 7 11
5. English Language L ear ner Students

Proficient/Advanced 20 21 37 25
Advanced 0 0 0 0
Number of students tested 10 9 14 19 20
6. Asian

Proficient/Advanced

Advanced

Number of students tested 0 2 3 0 0
NOTES:

12C05



STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: ! Test: Colorado Student Assessment Prot

Edition/Publication Year: 19¢Publisher: McGraw-Hill

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar
SCHOOL SCORES

Proficient/Advanced 69 72 66
Advanced 38 29 20
Number of students tested 74 83 88
Percent of total students tested 100 100 100
Number of students alternatively asses 1 1

Percent of students alternatively assessed 1 1

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient/Advanced 58 60 62
Advanced 26 12 19
Number of students tested 38 42 58

2. African American Students

Proficient/Advanced

Advanced

Number of students tested 1

3. Hispanic or Latino Students

Proficient/Advanced 43 61 55
Advanced 7 7 14
Number of students tested 14 28 29

4. Special Education Students

Proficient/Advanced

Advanced

Number of students tested 8 7 5
5. English Language L ear ner Students

Proficient/Advanced 73 61
Advanced 7 17
Number of students tested 9 15 18
6. Asian

Proficient/Advanced

Advanced

Number of students tested 1 2 0
NOTES:

12C05

Mar

52

8

86
0 10

47

45

36

25

32

19

Mar

43

9

88
100

29

48

38

34

11

33

24

21



STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: ! Test: Colorado Student Assessment Prot

Edition/Publication Year: 19¢Publisher: McGraw-Hill

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar
SCHOOL SCORES

Proficient/Advanced 76 72 72
Advanced 11 7 6
Number of students tested 74 83 88
Percent of total students tested 100 100 100
Number of students alternatively asse: 1 1

Percent of students alternatively assessed 1 1

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient/Advanced 66 57 64
Advanced 3 0 0
Number of students tested 38 42 58

2. African American Students

Proficient/Advanced

Advanced

Number of students tested 1

3. Hispanic or Latino Students

Proficient/Advanced 57 64 45
Advanced 0 0 0
Number of students tested 14 26 29

4. Special Education Students

Proficient/Advanced

Advanced

Number of students tested 8 7 5
5. English Language L ear ner Students

Proficient/Advanced 53 44
Advanced 0 0
Number of students tested 9 15 18
6. Asian

Proficient/Advanced

Advanced

Number of students tested 1 2 0
NOTES:

12C05

Mar

63

1

86
0 10

53

45

40

25

37

19

Mar

45

2

88
100

27

48

29

34

11

21

24

22



STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Proficient/Advanced 74 77 73 68 52
Advanced 27 31 26 20 10
Number of students tested 250 253 249 256 263
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 1 2 1 1 1
Percent of students alternatively assessed 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient/Advanced 69 70 67 61 47
Advanced 23 19 19 14 8
Number of students tested 145 136 147 143 143
2. African American Students
Proficient/Advanced
Advanced
Number of students tested 0 0 1 3 3
3. Hispanic or Latino Students
Proficient/Advanced 59 64 57 54 41
Advanced 10 8 8 8 5
Number of students tested 67 61 73 81 86
4. Special Education Students
Proficient/Advanced 26 15 23 29 18
Advanced 0 0 0 0 0
Number of students tested 23 19 21 27 33
5. English Language L ear ner Students
Proficient/Advanced 54 69 62 52 35
Advanced 5 11 11 7 3
Number of students tested 35 36 42 54 62
6.
Proficient/Advanced
Advanced
Number of students tested 1 4 5 3 1
NOTES:

12C05

23



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Proficient/Advanced 70 73 69 64 45
Advanced 4 5 6 0 1
Number of students tested 250 253 249 253 261
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 1 2 1 1 1
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient/Advanced 65 59 62 53 36
Advanced 2 1 0 0 0
Number of students tested 145 136 148 142 147

2. African American Students

Proficient/Advanced

Advanced

Number of students tested 0 0 1 3 3
3. Hispanic or Latino Students

Proficient/Advanced 52 51 41 44 25
Advanced 0 0 0 0 0
Number of students tested 67 59 73 79 86
4. Special Education Students

Proficient/Advanced 26 21 18 22 3
Advanced 0 0 0 0 0
Number of students tested 23 19 22 26 32
5. English Language L ear ner Students

Proficient/Advanced 45 44 37 38 21
Advanced 0 0 0 0 0
Number of students tested 35 36 42 52 62
6.

Proficient/Advanced

Advanced

Number of students tested 1 4 5 3 1
NOTES:

12C0O5



